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Abstract. Moral education in Islam emphasizes the development of akhlaq (Islamic 
character), yet pedagogical strategies to internalize these values often rely on monologic 
instruction. This study explores dialogic engagement as a transformative communication 
model for Islamic moral education. Using a qualitative library research method, this study 
analyzed classical Islamic texts, contemporary moral education theories, and recent 
empirical studies on communication and character development. Content and thematic 
analysis were applied to synthesize key concepts and pedagogical practices. Findings 
indicate that dialogic communication through reflective dialogue, interactive Q&A, and 
value clarification facilitates the internalization of moral values by enhancing critical 
thinking, empathy, and ethical awareness. When supported by inclusive learning 
environments and integrated with narrative and demonstrative strategies, dialogic 
engagement promotes holistic moral development. The study positions dialogic 
engagement as both a prophetic tradition and a contemporary pedagogical need. It 
concludes that dialogic methods enable value co-construction between educators and 
learners. However, empirical research is needed to test its practical application across 
diverse Islamic educational settings. 
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1. Introduction 

 Communication stands as a vital instrument for shaping ethical values and character. 
Within Islamic pedagogy, communication is more than a medium of conveying 
information it is a spiritual and moral act, intrinsically tied to the cultivation of akhlaq 
(Islamic morality) (Akrim et al., 2022; Bin Muhammad Yusoff, 2023; Memon et al., 2021; 
Raihani, 2020). Recent studies have increasingly highlighted the role of positive 
communication in fostering Islamic character through respectful speech, empathetic 
listening, and exemplary behavior (Dahuri & Wantini, 2023; Hastasari et al., 2022; 
Rakhmawati, 2020). This aligns with broader Islamic perspectives, which see akhlaq not 
only as a personal virtue but also as the outcome of nurturing social interactions anchored 
in prophetic models of communication (Gitosaroso & Hefni, 2021). 
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 Empirical literature reinforces these theoretical insights. For instance, Nugroho et al. 
(2022) emphasized how positive communication strategies reduce interpersonal conflict 
and strengthen community bonds. Meanwhile, educational settings that employ 
storytelling, dialogic learning, and demonstrative methods have shown measurable 
success in shaping students' moral awareness and behavior (Rubegni & Sabiescu, 2014). 
Dialogic engagement characterized by open-ended discussion, reflection, and mutual 
questioning emerges as a particularly promising tool for internalizing moral values. 
 Mehralian et al. (2023), in their study on the effects of positive communication on 
spiritual awareness, found that interactive and dialogic styles of instruction significantly 
enhanced students’ capacity to reflect on moral values and relate them to personal and 
communal experiences. This approach did not only improve their ability to comprehend 
abstract ethical principles, but also fostered a genuine internalization of those values in 
their daily lives. Similarly, Fuller et al. (2021) demonstrated that empathy an essential 
element in dialogic interaction improved emotional connectivity and moral sensitivity 
among learners, making the process of moral education more humanizing and affectively 
grounded. 
 In another study, Dunn and Cherup (2023) examined the use of storytelling in 
classrooms and found that narrative-based learning, especially through Islamic exemplars 
(uswah hasanah), led to heightened student engagement and deeper understanding of 
ethical conduct. Their findings suggest that when communication is embedded within 
dialogic and experiential forms such as storytelling, guided discussions, and reflective 
questioning students are more likely to personalize moral values and see their relevance 
to real-life situations. These insights indicate that dialogic engagement is not merely a 
technique, but a transformative mode of moral communication deeply aligned with 
Islamic educational ideals. 
 Despite this progress, most existing literature focuses on either the descriptive 
aspects of Islamic character education or the practical implementation of moral 
instruction. There remains a notable gap in systematically theorizing how dialogic 
engagement can serve as a central framework for reconceptualizing moral communication 
in Islamic education. Few studies delve into how dialogic methods can be strategically 
used not only to transmit but also to co-construct moral values between educators and 
learners in a way that respects autonomy, spiritual growth, and communal responsibility. 
This study argues that dialogic engagement deserves more attention as a pedagogical and 
communicative approach in Islamic moral education. By integrating classical Islamic 
views on akhlaq with contemporary theories of moral development and constructivist 
learning, this research seeks to bridge conceptual and practical gaps. The significance of 
this study lies in offering a renewed framework that positions communication not merely 
as a vehicle for instruction, but as a transformative process that builds moral 
consciousness through reciprocal, reflective dialogue. 
 The aim of this research is to explore how dialogic engagement can be 
reconceptualized and utilized effectively within Islamic educational settings to support 
the development of akhlaq. Specifically, the study investigates how various forms of 
dialogic communication narrative, interactive, and demonstrative can foster deeper moral 
reasoning, empathy, and ethical behavior among learners, thus contributing to a more 
holistic model of character education grounded in Islamic values. 
 
2. Methods 
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 This study employs a qualitative library research approach, focusing on the 
conceptual exploration of communication strategies within Islamic moral education, 
particularly through dialogic engagement. Library research was chosen because it enables 
a comprehensive synthesis of existing theoretical frameworks, classical Islamic teachings, 
and empirical findings related to communication, character formation, and pedagogy 
(Lestari et al., 2022). 
 The data sources include academic books, peer-reviewed journal articles, classical 
Islamic texts, and contemporary educational research that discusses interpersonal 
communication, dialogic methods, akhlaq development, and moral psychology. Among the 
key references are works by Ihwani et al. (2023) on Islamic ethics, Kohlberg’s (2021) 
theory of moral development, and Mills et al. (2006) constructivist theory, along with 
empirical findings from Englund (2016), Hidayat (2017), Zvereva (2023) and others on 
the role of communication in moral education. 
 Data collection was conducted through a structured review of both print and digital 
academic libraries, using keyword combinations such as Islamic character, dialogic 
communication, positive interaction, akhlaq education, and moral development. Selected 
studies were filtered based on relevance, scholarly credibility, and publication within the 
last ten years, with additional inclusion of foundational Islamic sources. 
 For data analysis, this study applied content analysis and thematic synthesis. First, 
concepts and models related to dialogic communication and moral education were 
identified and coded. Then, comparative analysis was conducted to examine the 
convergence between dialogic communication practices and Islamic moral values. Themes 
such as empathy, narrative, reflection, and participatory learning were extracted and 
linked to both classical and contemporary educational paradigms (Retnawati et al., 2018). 
The objective of this methodological approach is not only to map the current state of 
discourse but also to develop a refined theoretical framework that reconceptualizes 
dialogic communication as a core mechanism in Islamic character education. 
  
3.  Result and Discussion 

3.1. Dialogic Engagement as a Vehicle for Internalizing Islamic Moral Values 
 One of the key findings from the literature shows that dialogic communication 
especially in the form of reflective discussion, interactive questioning, and value-based 
dialogue functions effectively as a medium for internalizing akhlaq. Several Islamic 
education studies affirm that when students are engaged in open, respectful, and 
reflective dialogue, they are more likely to understand and personalize moral values such 
as honesty, justice, and compassion. 
 This finding aligns with the classical Islamic model of uswah hasanah (exemplary 
behavior) combined with dialogic inquiry, enabling students not just to memorize values 
but to reason through them and apply them meaningfully in everyday life. 
 
Table 1 Forms of Dialogic Communication and Their Impact on Akhlaq Internalization 

Form of Dialogic 
Communication 

Educational Practice Targeted Moral 
Value 

Source 

Reflective Dialogue Small group discussion on 
moral dilemmas 

Critical moral 
reasoning 

Ramadhan & 
Sari (2023) 

Interactive Q&A Teacher-led questioning 
in ethics sessions 

Spiritual awareness Fahmi et al. 
(2023) 
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Value Clarification 
Dialogues 

Peer discussion on real-
life ethical scenarios 

Empathy and 
responsibility 

Dewi & Prasetyo 
(2023) 

 
 Table 1 illustrates three core forms of dialogic communication that significantly 
contribute to the internalization of akhlaq (Islamic moral character) in educational 
settings. The first, reflective dialogue, is implemented through small group discussions 
centered on moral dilemmas. This approach encourages learners to explore values 
critically, consider multiple perspectives, and consciously formulate moral stances. 
Wahidi and Syahidin (2024) argue that such dialogue not only enhances critical thinking 
skills but also deepens students' comprehension of Islamic ethical principles by engaging 
them in reasoned and responsible moral reflection. 
 The second form, interactive Q&A, involves teacher-led questioning during ethics 
lessons and has been found effective in nurturing students' spiritual awareness. Rather 
than delivering moral content didactically, teachers stimulate reflection through open-
ended questions that connect abstract moral concepts to students’ lived experiences. 
According to Ulfat (2023), this strategy fosters self-awareness and strengthens one's 
vertical relationship with God. The third form, value clarification dialogues, emphasizes 
peer discussion around real-life ethical scenarios. Garrigan et al. (2018) highlight how this 
method cultivates empathy and social responsibility by inviting students to understand 
others' perspectives and weigh moral decisions within complex social contexts. Together, 
these dialogic approaches enrich moral education by integrating cognitive, emotional, and 
interpersonal dimensions. 
 
3.2. Effective Integration of Narrative, Dialogic, and Demonstrative Strategies 
 The analysis reveals that the most impactful moral education programs in Islamic 
contexts integrate three communication modes: narrative (e.g., storytelling), dialogic (e.g., 
discussion), and demonstrative (e.g., role modeling). This multimodal approach engages 
the learner’s cognitive, emotional, and behavioral domains simultaneously. 
 The findings show that while storytelling fosters emotional connection to moral 
lessons, dialogic engagement encourages intellectual exploration, and demonstrative 
behavior grounds the values in visible actions. 
 
Table 2. Impact of Communication Modes on Learner Development 
Communication 
Mode 

Cognitive 
Impact 

Affective 
Impact 

Behavioral 
Impact 

Source 

Narrative 
(Storytelling) 

Enhances 
comprehension 

Builds 
emotional 
empathy 

Stimulates 
moral 
imagination 

(Sanchez-
Lopez et al., 
2020) 

Dialogic 
(Discussion) 

Encourages 
reasoning 

Promotes 
mutual 
respect 

Strengthens 
ethical 
judgment 

(Teo, 2019) 

Demonstrative 
(Modeling) 

Reinforces 
observation 

Inspires 
motivation 

Facilitates 
imitation 

(Pungki 
Indarto et al., 
2023) 

 
 Table 2 presents the impact of three communication modes narrative, dialogic, and 
demonstrative on various aspects of learner development namely cognitive, affective, and 
behavioral. The narrative mode, often in the form of storytelling, is shown to enhance 
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students’ comprehension of moral concepts by embedding them in relatable and 
emotionally engaging contexts. Sanchez-Lopez et al. (2020) found that storytelling, 
especially through Islamic exemplars (uswah hasanah), builds emotional empathy and 
stimulates moral imagination, allowing learners to envision ethical behavior in real-life 
situations. This mode serves as a powerful tool for both cognitive clarity and affective 
connection. 
 The dialogic mode, which involves structured discussion and critical exchange, plays 
a significant role in promoting higher-order thinking and social-emotional growth. 
According to Teo (2019), dialogic communication encourages learners to reason through 
complex moral issues, while simultaneously fostering mutual respect among peers. This 
respectful engagement not only sharpens ethical reasoning but also builds a foundation 
for ethical judgment. Meanwhile, the demonstrative mode, which emphasizes modeling or 
imitation of exemplary behavior, reinforces observational learning. As noted by Pungki 
Indarto (2023), observing positive role models inspires motivation and facilitates 
behavioral imitation, making abstract moral values more tangible and actionable in 
learners’ daily conduct. Together, these modes complement one another to support a well-
rounded approach to moral education. 
 
3.3. Educational Environments That Support Dialogic Moral Education 
 The effectiveness of dialogic engagement in moral education is also strongly 
influenced by the learning environment. Inclusive, supportive, and empathetic classrooms 
allow dialogic practices to flourish. In contrast, rigid, top-down instruction often inhibits 
student participation and moral reflection. 
 Environments that encourage collaboration, guidance, and emotional safety are more 
conducive to dialogic moral education. Personalized mentoring and student-centered 
discussion further enhance the moral learning experience. 
 
Table 3 Learning Environment Factors Supporting Dialogic Moral Education 

Factor Description Outcome Source 
Collaborative 
Learning Groups 

Peer-based inquiry and 
value clarification 

Improved 
empathy and 
team ethics 

(Zambrano et al., 
2019) 

Individual 
Guidance & 
Counseling 

Personalized moral 
support through teacher-
student bonds 

Enhanced moral 
awareness and 
confidence 

(Dermawan et al., 
2022) 

Inclusive 
Classroom Climate 

Open, respectful, and 
emotionally safe space 

Increased 
participation and 
moral agency 

(Margas, 2023) 

 
 Table 3 highlights key environmental factors that support dialogic moral education, 
showing that the effectiveness of dialogic approaches is deeply influenced by the learning 
context. The first factor, collaborative learning groups, emphasizes peer-based inquiry 
and value clarification through group tasks and discussions. This setup encourages 
students to engage in moral reasoning with others, fostering a sense of shared 
responsibility and social sensitivity. As reported by Zambrano et al. (2019), such 
collaborative environments enhance empathy and promote ethical teamwork, making 
moral learning both interactive and socially grounded. 
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 The second factor, individual guidance and counseling, provides students with 
personalized moral support through strong teacher-student relationships. This approach, 
according to Dermawan et al. (2022), enhances learners’ self-confidence and moral 
awareness, especially when dealing with personal dilemmas or ethical confusion. Lastly, 
an inclusive classroom climate defined by openness, emotional safety, and respect creates 
a secure space where students feel comfortable expressing their thoughts and engaging in 
reflective dialogue. Margas (2023) note that such environments lead to greater 
participation and moral agency, as students are more willing to explore and internalize 
values without fear of judgment. These factors together establish the foundation for 
meaningful dialogic engagement in moral education. 
 
3.4. Dialogic Engagement as a Transformative Model in Islamic Moral Education 
 The findings of this study affirm that dialogic engagement plays a transformative role 
in Islamic moral education by fostering reflective thinking, empathy, and ethical 
reasoning. Dialogic communication is not merely a method of transmitting information 
but a relational and participatory process that encourages students to internalize values 
through reasoning, questioning, and mutual exchange. This aligns with the views of 
Zvereva (2023), who emphasize that positive communication when embedded in moral 
learning promotes core Islamic virtues such as honesty, compassion, and justice. 
 Moreover, the integration of narrative, dialogic, and demonstrative strategies 
supports the holistic development of learners. Dunn and Cherup (2023) demonstrate how 
storytelling rooted in Islamic exemplars (uswah hasanah) helps students emotionally 
connect with moral messages, while Teo (2019) show that dialogic classroom discussions 
facilitate critical reflection on ethical dilemmas. These strategies are not isolated; rather, 
they complement each other to engage the cognitive, affective, and behavioral dimensions 
of moral growth. 
 The importance of environment in dialogic moral education cannot be overlooked. As 
Tao and Tao (2024) argue, empathy and emotional safety are critical for fostering 
authentic dialogue. Environments that promote openness, respectful listening, and 
inclusivity create the conditions necessary for dialogic moral engagement to thrive. These 
findings echo Glaser (2007) constructivist theory, where knowledge including moral 
understanding is co-constructed through social interaction within a supportive context. 
 From an Islamic pedagogical lens, this model resonates with the prophetic tradition of 
dialogic teaching. The Prophet Muhammad’s (peace be upon him) method of engaging 
companions through questions, analogies, and moral stories reflects a deep commitment 
to interactive moral education. This tradition supports the notion that moral values in 
Islam are best nurtured not through monologue or indoctrination but through reflective 
dialogue grounded in compassion and wisdom (Dahuri & Wantini, 2023). 
 Dialogic engagement offers a powerful framework for reconceptualizing moral 
education in Islamic contexts. It bridges the gap between traditional akhlaq instruction 
and contemporary pedagogical needs by fostering participatory, emotionally resonant, 
and intellectually stimulating learning experiences. Future research may further explore 
how dialogic engagement can be systematically implemented in various Islamic 
educational settings, from schools to pesantren, and how it can be adapted to different age 
groups and learning cultures. 
 
4.    Conclusion 
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 The findings of this study reveal that dialogic communication particularly in the forms 
of reflective dialogue, interactive Q&A, and value clarification discussions plays a crucial 
role in the internalization of akhlaq within Islamic education. Each form of dialogic 
engagement contributes uniquely to learners’ moral development: reflective dialogue 
fosters critical moral reasoning, interactive questioning enhances spiritual awareness, and 
peer discussions build empathy and responsibility. These communication strategies, when 
integrated with narrative and demonstrative approaches, stimulate cognitive 
understanding, emotional engagement, and ethical behavior, thus supporting a holistic 
model of moral education. 
 The discussion further reinforces that dialogic engagement is not merely a 
pedagogical technique but a transformative model rooted in Islamic tradition and 
supported by contemporary educational theories. It reflects the Prophet Muhammad’s 
dialogic style and aligns with constructivist learning principles where values are co-
constructed through interaction. A conducive learning environment marked by 
collaboration, individualized guidance, and emotional safety emerges as an essential 
condition for dialogic moral education to flourish. This dynamic interaction between 
communication style and educational setting significantly shapes students’ capacity for 
moral reflection and ethical decision-making. 
 This study is limited by its conceptual nature, relying on literature synthesis rather 
than empirical fieldwork. While it offers a theoretical framework, it does not test the 
application of dialogic engagement in specific educational contexts. Future research 
should explore the practical implementation of this model in Islamic schools or pesantren 
using qualitative or mixed-method designs. Field studies involving teachers and students 
would provide deeper insight into the challenges, adaptations, and measurable outcomes 
of dialogic moral education in real-world settings. 
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