il = Help: Journal of Community Service Vol. 2 No. 4, 2026
| o eISSN: 3048-3069

T o DOI: https://doi.org/10.62569 /hjcs.v2i4.245
I'.l camnnyseee  Received: December 2025/ Revised: March 2026/ Accepted: March 2026

Hi
I._I Help: Journal of Community Service
l. l https://ejournal.agungmediapublisher.com/index.php/hjcs

Building Post-Disaster Psychosocial Resilience Through Toraja Cultural
Animated Media in Teacher Training

Musfirah?, Imron Burhan?*, Harmelia Tulak3, Topanus Tulak 4, M. Yunasri Ridhoh5

Lz5Universitas Negeri Makassar, 90222, Indonesia
34Universitas Kristen Indonesia Toraja, 91811, Indonesia

Abstract. Indonesia's high vulnerability to natural disasters significantly impacts the
psychological well-being of school-age children. While teachers play a strategic role in the
recovery process, they often lack specialized psychosocial training. This community
service aimed to enhance teachers' capacity to provide post-disaster child support by
integrating resilience-building techniques with Toraja culture-based animated media. The
Participatory Action Research (PAR) program was conducted at SDN 3 Buntao, involving
15 active teachers. The activity consisted of three systematic stages: preparation,
implementation, and reflection. The implementation stage included presentations on
fundamental resilience concepts, mentoring simulations, and hands-on practice in
developing interactive animated videos using the Interacty application. The training
resulted in a significant improvement in participants' understanding of identifying
children's trauma symptoms and delivering appropriate emotional support, marked by a
75% increase in teacher confidence. Teachers successfully developed practical skills to
produce culturally tailored animations and interactive quizzes. Integrating Toraja cultural
elements into the digital media provided a highly positive impact, accelerating emotional
closeness and making the psychosocial support more relatable for the students. This
capacity-building initiative effectively empowered educators to deliver structured post-
disaster psychological support. By combining evidence-based resilience strategies with
culturally responsive digital tools, the training strengthens teachers' readiness to facilitate
sustainable and engaging psychosocial recovery in the classroom.

Keywords: Animated media; Capacity building; Participatory action research; Post-
disaster recovery; Psychosocial support; Toraja culture.

1. Introduction

Schools are ideally safe environments that support children's cognitive and
psychological development. In this educational ecosystem, teachers and school principals
play a crucial role in building resilience, as they hold strategic positions in understanding
students' development optimally, continuously, and intensively throughout the
developmental process (Hendry et al,, 2023; Li & Zhu, 2025; Rokhanawati et al., 2023). A
conducive learning environment and positive relationships with teachers are essential
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external factors that help school-age children develop resilience naturally. Therefore,
teachers play a central role as facilitators of resilience through mentoring approaches that
are empathetic, consistent, and grounded in developmental psychology (Kim & Ahn, 2025;
Pyle et al., 2024; Tuhuteru et al., 2023).

However, this ideal educational setting is frequently disrupted by Indonesia's high
vulnerability to natural disasters, including earthquakes, floods, landslides, and other
hydrometeorological hazards. Geographically, Indonesia is located at the convergence of
three major tectonic plates the Indo-Australian, Eurasian, and Pacific plates which results
in a high frequency of earthquakes and volcanic eruptions (Moya et al., 2020; Pratiwi et al,,
2019). The damage caused by these natural disasters, particularly earthquakes, is not
limited to physical and non-physical destruction but also significantly affects human lives
(Herdiana & Lakoro, 2022; Nur Igbal N et al., 2024; Nursamsir et al., 2022). School-age
children are a highly vulnerable group psychologically, as they are in a stage of ongoing
emotional and cognitive development. When disasters occur, children may experience
various psychosocial impacts such as anxiety, sadness, disorientation, recurring fear, sleep
disturbances, and symptoms of post-traumatic stress. Natural disasters can cause serious
emotional problems in children (Bradley, 2007; Kurniasari et al., 2021; Pratama, 2023).

In responding to post-disaster crises, the concept of resilience has become one of the
key frameworks in post-disaster psychosocial interventions. Resilience is understood as
an individual’s ability to recover, adapt, and maintain healthy psychological functioning
after experiencing traumatic events. This capacity can be enhanced through changes in an
individual’s perspective toward problems, which are reflected in seven core abilities
namely emotional regulation, impulse control, causal analysis, self-efficacy, optimism,
empathy, and the enhancement of positive capacities (Fisher et al, 2019). Because
recovery from trauma may require a prolonged period, this highlights the importance of
teachers’ continuous efforts to support children in overcoming trauma (Damis, 2022;
Schemitsch & Nauth, 2020). Furthermore, recurrent stressors increase the likelihood of
individuals experiencing anxiety and depression-related problems (Thomsen et al., 2025).

To assist teachers in providing effective psychosocial support, learning strategies that
utilize creative media, including animated videos, have been proven effective in improving
children’s understanding of emotional issues as well as other educational content.
Educational strategies using animated simulation videos are effective and significant
methods for improving students’ disaster preparedness (Karisa et al., 2023; Masroni et al,,
2024). Furthermore, providing education through animated videos has a substantial
impact on students’ levels of preparedness for earthquake disasters. The use of animation
enables teachers to deliver material in a gentler, non-threatening manner that is
psychologically friendly for children who may still be experiencing post-disaster fear.

The effectiveness of digital media as a trauma recovery tool is further amplified when
integrated with local cultural contexts. Integrating local cultural elements, such as
characters, motifs, language, folklore, and traditional Toraja symbols, can strengthen
children’s emotional connection to the messages conveyed. In the context of post-disaster
recovery, culturally based approaches offer advantages by helping children feel more
connected to their identity and social environment, thereby enhancing their sense of
safety and accelerating psychosocial recovery.

Despite the proven effectiveness of resilience strategies and culturally adapted media,
in many schools, such competencies have not yet been integrated into teachers’
professional training. Most teachers have not received specialized training related to post-
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disaster psychological support or resilience strengthening techniques that align with
children’s developmental characteristics. Furthermore, in regions such as Toraja, the use
of animated media in education often follows generic models without considering the
local cultural context. SDN 3 Buntao, a school located in the Toraja region that is exposed
to potential risks of natural disasters such as landslides and extreme weather, has relied
on conventional approaches in the teaching and learning process and has not yet
developed a post-disaster psychological support module based on local culture.

Addressing this capacity gap through intervention in the form of teacher training is a
crucial step. The utilization of Toraja culture-based animated media in teacher training
represents a strategic innovation that combines psychological and cultural approaches.
This training not only focuses on transferring theoretical knowledge related to disaster
psychology but also emphasizes the development of practical skills such as empathetic
communication techniques, emotional regulation strategies, and the use of animated
media and interactive applications as tools for psychosocial learning. Thus, this training
holds strategic relevance in supporting post-disaster recovery in schools, enhancing
teacher capacity, and strengthening children’s cultural identity through creative media.

Based on the outlined background and significance, the training program was
designed to address these needs. This program aims to enhance the capacity of teachers to
provide psychological support for children in post-disaster contexts. The program is
expected not only to improve teacher competencies but also to serve as a model for
implementing culturally based post-disaster support that can be replicated in other
schools.

2. Methods

This community service activity aimed to enhance teachers’ competence in providing
post disaster child support through a training program conducted at SDN 3 Buntao. The
methodology applied in this program is Participatory Action Research (PAR), which
actively involves communities in problem-solving and decision-making (Castro-Diaz et al.,
2025; Mallory, 2024; Omodan & Dastile, 2023). The training was facilitated by a team of
lecturers and university students, with participants selected purposively based on the
primary criteria of being active teachers who interact directly with students and have the
potential to perform psychosocial support roles in the classroom. The training focused on
three core components, namely (1) materials on post disaster psychological support for
children, (2) applicable resilience strengthening techniques for school age children, and
(3) training on the development and utilization of animated video media and the Interacty
application based on Toraja culture.

The training implementation was conducted in three stages, preparation,
implementation, and reflection. Prior to implementation, the team developed training
modules, prepared training equipment, determined case examples, collected local cultural
elements to be incorporated into the animation, and coordinated with the school to ensure
that participants’ needs were met. In line with the PAR principles, the implementation
stage employed a participatory approach through material presentations, group
discussions, mentoring simulations, and hands on practice in developing storyboards,
animated videos, and interactive activities using Interacty.

Data were collected through documentation, observation during the activities, and
group reflection sessions to explore participants’ understanding and responses to the
delivered materials. During the reflection stage, participants developed contextual
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psychosocial support implementation plans aligned with the school situation. These plans
were then analyzed qualitatively to identify common patterns, emerging challenges, and
opportunities for the development of sustainable support programs for teachers at SDN 3
Buntao.

Table 1 Stages of the Community Service Program

Implementation

Stage Key Activities Output/Data Collected

Preparation Developing modules, collecting Readiness of training
Toraja cultural elements, preparing materials, logistical setup, and
equipment, and coordinating with customized cultural assets.
the school.

Implementation Material  presentations, group Observations of participants’
discussions, mentoring active engagement and
simulations, and hands-on practice practical application of tools.
with animation and the Interacty

app.

Reflection Group reflection sessions and the Qualitative data regarding
formulation of contextual common patterns, challenges,
psychosocial support and  sustainable  support
implementation plans. opportunities.

Table 1 provides a comprehensive overview of the three distinct phases executed
during the community service program, detailing the specific activities and corresponding
outcomes for each step. As illustrated, the process begins with a robust preparation phase
focusing on contextualizing materials with local Toraja culture, followed by an interactive
implementation phase designed to build both theoretical knowledge and practical digital
skills through a participatory approach. Finally, the reflection stage ensures that the
training translates into actionable insights, utilizing qualitative analysis of the teachers'
implementation plans to formulate sustainable psychosocial support strategies tailored to
the specific needs of the school.

3. Results and Discussion
3.1. Participatory Needs Assessment and Preparation

The preparation stage of this community service program was foundational, designed
specifically to ensure that the subsequent training activities truly matched the contextual
needs of the educators at SDN 3 Buntao. A participatory action research approach
requires that interventions are not imposed from the outside, but rather developed
collaboratively with the target community. Therefore, establishing a clear understanding
of the school's existing capacities and specific post-disaster challenges was prioritized
before designing any training modules. This careful alignment aimed to guarantee that the
program would be both highly relevant and practically applicable for the teachers in their
daily classroom routines.

The service team initiated the preparation phase by conducting in-depth discussions
with the school principal and a group of teachers. These discussions served as an initial
participatory assessment to identify the primary psychosocial problems they consistently
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faced after the occurrence of natural disasters in their region. The dialogue revealed
critical insights into the classroom dynamics during post-disaster periods, highlighting the
emotional toll on the students and the corresponding pressure placed on the teaching
staff. The assessment actively involved 15 active teachers who interacted directly with the
students on a daily basis, ensuring the gathered data accurately reflected real-world
classroom conditions.

The findings from these initial participatory assessments highlighted a significant gap
in trauma management capabilities among the teaching staff. Specifically, the data
revealed that approximately 80% of the participating teachers still experienced
substantial difficulties in understanding how to systematically support their students.
While these teachers were highly dedicated, they often felt overwhelmed when
attempting to address complex trauma manifestations, such as students who exhibited
acute anxiety, recurring fear, and noticeable behavioral changes. Because they lacked
structured knowledge and specialized training in disaster psychology, most of their
previous interventions were carried out intuitively rather than through evidence-based
psychosocial techniques.

In addition to the gaps in psychosocial support competencies, the baseline assessment
also uncovered significant limitations regarding the integration of technology in the
classroom. The data revealed that nearly 90% of the teachers were not yet accustomed to
utilizing digital media, such as animated videos, for learning activities or emotional
support. Many teachers primarily relied on conventional, traditional teaching methods
and lacked the technical confidence to operate digital design applications. This low digital
media literacy presented both a challenge and a major opportunity for the community
service team to introduce an innovative, multimedia approach to trauma healing.

Based on this crucial baseline information, the service team strategically developed
customized training materials that focused on three core aspects namely post-disaster
psychological support for -children, resilience-strengthening techniques, and the
development of Toraja culture-based animated media. To ensure the intervention was
culturally responsive and deeply engaging for the students, the team intentionally
integrated local wisdom into the digital media modules. Toraja cultural elements
specifically incorporating 4 traditional motifs, recognizable local characters, and elements
of regional folklore were systematically collected. These assets were processed to be
directly incorporated into the animation materials, ensuring that the digital tools
produced would be both psychologically comforting and culturally familiar to the children
of SDN 3 Buntao.

Table 2 Baseline Needs Assessment of Participating Teachers at SDN 3 Buntao

Assessment Total Observed Phenomenon & SKkill Gap  Percentage (%)

Focus Area Sample
Psychosocial 15 Experienced significant difficulties in 80%
Competency Teachers providing systematic support for
student anxiety, fear, and behavioral
changes post-disaster.
Digital Media 15 Not accustomed to utilizing digital ~90%
Literacy Teachers media or animated videos for learning
activities and emotional support
interventions.
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Cultural Needs- Identified the necessity to contextualize 4 Motifs (Custom

Integration based interventions using local Toraja elements

Need wisdom to enhance student integrated)
engagement.

Table 2 presents a summary of the baseline data gathered during the initial
participatory needs assessment, which directly informed the design of the community
service program. The data highlights a critical dual deficit among the 15 active educators:
while a vast majority (80%) struggled to systematically manage post-disaster
psychological symptoms in their students, an even larger proportion (nearly 90%) lacked
the digital literacy required to utilize animated media as an educational or therapeutic
tool. Furthermore, the assessment identified the strategic necessity of incorporating local
identity, resulting in the selection of 4 specific Toraja cultural motifs to bridge the gap
between digital innovation and student familiarity. This quantitative and qualitative
baseline essentially validated the urgency of implementing a comprehensive capacity-
building intervention that simultaneously addresses psychological strategies, digital skills,
and cultural relevance.

3.2. Enhancement of Psychosocial Resilience Competencies

The implementation stage of the training program was conducted in a highly
enthusiastic atmosphere, focusing comprehensively on building both the theoretical
foundation and the practical skills of the participants. Transitioning from the needs
assessment, the facilitation team structured the intervention to directly address the
specific knowledge gaps identified among the educators. In the first pivotal session,
teachers were introduced to the fundamental concepts of post-disaster child support. This
initial phase aimed to establish a shared academic and psychological vocabulary, ensuring
that all participants understood the critical role they play as the primary psychosocial
facilitators within the school environment during times of crisis.

Figure 1. Active Teacher Participation at SDN 3 Buntao, Figure 2. Facilitator Delivering
Resilience Materials

Figures 1 and 2 illustrate the active engagement of the educators during the
implementation stage of the community service program. Figure 1 captures the teachers’
focused participation as they collaboratively engage with the digital and theoretical
training modules in a classroom setting. Concurrently, Figure 2 highlights the facilitator
systematically delivering the core academic materials, specifically covering the
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fundamental concepts of post-disaster child support and resilience-strengthening
techniques. Together, these visual documentations demonstrate the participatory
approach of the program, where the transfer of psychosocial knowledge is conducted in
an interactive, face-to-face environment to ensure comprehensive understanding and
practical readiness among the teaching staff.

Building upon this foundational knowledge, the facilitator meticulously explained the
common signs of trauma frequently observed in school-age children. These psychosocial
indicators include increased anxiety, noticeable difficulty concentrating on academic
tasks, or a tendency to become socially withdrawn from their peers. To contextualize this
theory, teachers were actively encouraged to discuss their personal experiences in dealing
with affected students after previous disasters. During these interactive discussions, a
significant number of teachers openly acknowledged that they had previously felt
profound confusion regarding what specific actions to take when observing such drastic
behavioral changes in their classrooms.

Following the comprehensive discussion on trauma identification, the training
dynamically shifted to focus on actionable resilience-strengthening techniques. The
objective was to equip teachers with accessible, non-clinical interventions that could be
seamlessly integrated into their daily teaching routines. Consequently, teachers were
introduced to several simple yet highly effective methods designed to help students
gradually recover from post-disaster fear. These methods included conducting short
reflection activities, providing safe spaces and opportunities for children to share their
personal stories, and implementing collaborative group activities that promote a sense of
togetherness and peer support.

To ensure that the theoretical frameworks and discussed methods translated into
practical mastery, the training utilized a highly interactive methodology. During this
crucial session, 100% of the participating teachers actively engaged in both paired and
small-group mentoring simulations. This hands-on, experiential approach was
deliberately designed to allow the educators to directly experience how these
psychosocial techniques could be applied effectively in a real-world classroom setting. By
role-playing different scenarios, the teachers could practice their empathetic
communication skills and refine their emotional regulation strategies in a supportive,
peer-guided environment.

The impact of combining theoretical instruction with intensive practical simulation
was profoundly evident in the immediate outcomes of the session. Post-simulation
feedback and self-assessment evaluations indicated a remarkable 75% increase in the
teachers' self-reported confidence regarding their psychosocial competencies. This
significant metric demonstrates that the educators no longer felt paralyzed by confusion;
instead, they felt adequately equipped with the necessary tools and practical experience to
provide immediate and appropriate emotional support to affected students. Ultimately,
this stage successfully transformed the teachers from passive observers of student trauma
into proactive, confident facilitators of psychological recovery.

Table 3 Implementation Outcomes of Psychosocial Resilience Competencies

Training Key Interventions & Participant Identified Outcome &
Session Focus Activities Engagement Impact
Trauma Introduction to  basic 15 Teachers Transitioned from prior
Identification  concepts of child support (100%) confusion to a clear,
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and identifying common structured understanding
signs of trauma (e.g, of children's behavioral
anxiety, withdrawal). changes.
Resilience Introduction of simple 15 Teachers Acquired a foundational
Techniques classroom methods: short (100%) toolkit of practical, non-
reflections, storytelling, clinical psychosocial
and group activities. interventions.
Practical Active  engagement in 15 Teachers Achieved a 75% increase
Application paired and small-group (100%) in self-reported
mentoring simulations. confidence to provide
immediate and
appropriate emotional
support.

Table 3 delineates the structured progression of the psychosocial resilience training
during the implementation stage, highlighting the direct correlation between the applied
interventions and the resulting capacity enhancement of the educators. The table
illustrates a logical pedagogical flow, beginning with foundational trauma identification,
progressing to specific resilience-building techniques, and culminating in practical
application through peer simulations. By maintaining a 100% active participation rate
across all targeted teachers, the program ensured comprehensive experiential
engagement. The most significant quantitative outcome highlighted in the table is the 75%
increase in teacher confidence, which serves as a vital indicator that the hands-on
simulation approach successfully bridged the gap between theoretical disaster psychology
and practical classroom readiness.

3.3. Production of Culturally Responsive Media and Sustainable Action Plans

The final implementation session marked a critical transition from theoretical
understanding to practical application, focusing entirely on hands-on practice in creating
animated media and using the Interacty application. To initiate this creative process,
teachers were invited to view examples of Toraja culture-based animations prepared by
the team, then develop simple storyboards according to the themes they selected. These
examples served as inspirational benchmarks, demonstrating how local wisdom could be
seamlessly woven into digital storytelling. This preparatory step was vital in helping the
educators visually organize their psychosocial support narratives before engaging directly
with the digital software.

Transitioning from traditional teaching methods to digital media creation presented a
notable learning curve for the participants. Many teachers felt that the greatest challenge
lay in operating the application, but with guidance, they were able to produce initial
works in the form of short animations. To maximize collaborative learning, the
participants were grouped into 5 collaborative teams. The use of Interacty also attracted
participants’ attention because it can be used to create interactive quizzes and simple
games that actively involve students. Each of the 5 teams successfully created at least one
interactive quiz, and in this session, it was clearly observed that teachers began to be
more open to using digital media as part of support activities and learning processes.

The reflection stage was conducted at the end of the activity, providing a structured
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space for critical self-evaluation. In this session, teachers were invited to recount what
they had learned during the training. This reflective dialogue led to a profound
professional realization among the educators regarding their previous methodologies.
Many of them realized that previous post disaster support for students had mostly been
carried out intuitively, without structured knowledge. Equipping them with a formal
framework allowed them to shift from reactive, instinctual responses to proactive,
systematically planned psychosocial interventions.

Central topic of this reflection was the evaluation of the culturally integrated media
they had just produced. Crucially, 100% of the participants expressed highly favorable
views on this approach. Most participants stated that the use of Toraja culture in the
animations provided very positive value, as children could more easily recognize the
characters and stories presented. This cultural familiarity is essential in trauma recovery,
as it lowers affective filters and creates a non-threatening, comforting narrative
environment for students who have recently experienced the distress of a natural
disaster.

The training yielded highly actionable and sustainable outcomes, demonstrating the
efficacy of the Participatory Action Research methodology. Teachers also began planning
to use animation as part of classroom learning activities, successfully formulating 3
concrete follow-up plans. Furthermore, several teachers even proposed forming small
video production groups so that they could support one another in developing media. The
reflection process showed that the training not only provided new knowledge but also
built teachers’ confidence to try more creative approaches in supporting students after
disasters.

Table 4 Outputs of Media Production and Sustainable Action Plans

Output

Key Achievements & Activities Impact & Formulated Plans
Category
Digital Media 5 collaborative teams engaged in Produced initial short animations
Production hands-on practice to overcome and interactive quizzes utilizing the
application operation challenges. Interacty platform.
Cultural 100% of participants evaluated Confirmed that Toraja culture adds
Integration the cultural integration positively high value by helping children
Evaluation during the reflection stage. easily recognize stories and
characters.
Sustainable Formulated 3 concrete follow-up Proposed forming small video
Action Plans plans for classroom production groups for continuous
implementation. peer support and sustainable

media development.

Table 4 synthesizes the tangible outputs and the strategic follow-up initiatives
generated during the final stages of the community service program. The data illustrates a
successful progression from skill acquisition where all 5 teams overcame initial technical
hurdles to produce short animations and interactive quizzes to a profound appreciation of
cultural relevance, evidenced by the unanimous consensus on the value of integrating
Toraja characters. The most critical indicator of the program's long-term success is
captured in the final row, which highlights the transition from training to sustainable
practice. By formulating 3 concrete classroom implementation plans and proactively
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establishing video production groups , the teachers demonstrated a firm commitment to
maintaining and expanding these creative, culturally grounded approaches for post-
disaster student support well beyond the conclusion of the training.

3.4. Integrating Culturally Responsive Interventions with Psychosocial Resilience Theory

The findings of this community service program highlight a critical transition in post-
disaster child support at SDN 3 Buntao, shifting from intuitive responses to structured,
evidence-based psychosocial interventions. Initially, teachers acknowledged that their
efforts to manage students' emotional distress were largely intuitive, lacking a formal or
structured knowledge framework. This aligns with previous observations that most
teachers have not received specialized training related to post-disaster psychological
support or resilience-strengthening techniques. By participating in this training, educators
gained a clearer understanding of stress symptoms in children and learned how to
provide more appropriate and systematic emotional support.

The significant increase in participants' confidence to handle post-disaster trauma
underscores the theoretical premise that teachers hold a strategic position in
understanding students' development optimally, continuously, and intensively throughout
the developmental process (Parrott et al, 2024). In school-age children, resilience
develops through external factors, including positive relationships with teachers and a
safe school environment. Because recovery from trauma may require a prolonged period,
continuous efforts by teachers are crucial to support children in overcoming trauma
(Kusumandari, 2025). This training successfully repositioned teachers as central
facilitators of resilience through an empathetic and consistent mentoring approach.

The identification of trauma symptoms during the training directly addresses the
severe psychosocial impacts of natural disasters on vulnerable school-age children.
Disasters often trigger emotional problems in children, such as anxiety, sadness,
disorientation, recurring fear, and sleep disturbances (Sulastri et al., 2021). Furthermore,
because post-disaster psychological support is particularly needed in disaster-prone areas
where stressors occur repeatedly, individuals are at a higher risk of experiencing anxiety
and depression-related problems (Guilaran et al.,, 2018; Zakaria et al., 2021). Equipping
teachers to recognize these signs ensures that psychological distress is addressed
promptly and effectively within the classroom setting.

The resilience-strengthening techniques introduced during the implementation stage
are theoretically grounded in established psychological frameworks. Resilience is
fundamentally understood as the ability to recover, adapt, and maintain healthy
psychological functioning after traumatic events. Simple classroom methods, such as
conducting short reflection activities and providing opportunities for children to share
their stories, directly foster the core abilities of resilience. These abilities include
emotional regulation, empathy, self-efficacy, and optimism (Efianingrum et al., 2023;
Sukirjo et al., 2025). By implementing these methods, teachers actively facilitate positive
changes in the children's perspective toward their trauma.

Incorporating digital media into these psychosocial interventions proved to be highly
effective, corroborating recent educational research. The teachers' successful creation of
interactive quizzes and simple animations using the Interacty application bridges a critical
technological gap to actively involve students. Educational strategies utilizing animated
simulation videos have been proven to be effective and significant methods for improving
students' disaster preparedness and knowledge (Aurelio et al., 2022; Mohamed et al,,
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2023). Furthermore, providing education through animated videos has a substantial
impact on students' levels of preparedness, as it presents sensitive messages in a gentler,
non-threatening manner that is psychologically friendly.

The most profound theoretical alignment observed in this program is the integration
of local cultural contexts into digital trauma healing tools. In many generic educational
models, animated media often fail to consider the local cultural context. However, this
training demonstrated that integrating traditional Toraja elements such as local
characters, motifs, and folklore significantly strengthens children's emotional connection
to the educational messages (Aldana & Sunarmi, 2021; Putra et al, 2023). The
participants' positive feedback reflects the theory that culturally based approaches
enhance children's sense of safety and accelerate psychosocial recovery by helping them
feel deeply connected to their identity and social environment.

The formulation of concrete follow-up plans and the creation of collaborative video
production groups signify the establishment of sustainable community capacity. This
collaborative continuity is essential, as the damage caused by natural disasters
significantly affects human lives and the education sector, necessitating ongoing support
and learning motivation (Herdiana & Lakoro, 2022). By combining resilience-building
techniques with culturally responsive animated media, the training has not only improved
immediate teacher competencies but also created a sustainable model for post-disaster
psychosocial recovery that can be effectively replicated.

A collaborative framework
is established for ongoing
support.

Cultural Context

Local elements are
incorporated into digital
tools for deeper
connection Digital Media
Integration
Teachers use interactive
tools to enhance

) engagement.
Resilience
Techniques
Teachers implement
evidence-based methods
to build resilience. Increased
Confidence

Teachers feel more
equipped to handle post-
disaster trauma.

Educators receive
structured education on
trauma symptoms and
support.

Teachers initially rely on
informal methods to
manage student distress.

Figure 3. The Progression of Culturally Responsive Trauma Support
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The provided figure 3 illustrates a progressive, seven-step framework for achieving
culturally responsive trauma support, effectively summarizing the transitional journey of
the educators during this community service program. As depicted in the ascending
staircase model, the process begins by acknowledging teachers' initial reliance on
informal, intuitive responses to manage student distress (Step 1). Through structured
formal training on trauma identification and support (Step 2), educators systematically
build increased confidence to handle post-disaster crises (Step 3). This enhanced self-
efficacy enables the practical application of evidence-based resilience techniques (Step 4)
alongside the innovative integration of interactive digital media to boost student
engagement (Step 5). The model highlights that the peak of this developmental
progression is the crucial synthesis of these digital tools with the local cultural context,
utilizing familiar elements to foster a deeper emotional connection with the students
(Step 6), which ultimately leads to the establishment of a sustainable, collaborative
framework for ongoing psychosocial support within the school environment (Step 7).

4. Conclusions

This community service program successfully enhanced the psychosocial support
capacity of 15 active educators at SDN 3 Buntao through a targeted Participatory Action
Research (PAR) approach. Initially, the baseline assessment revealed that 80% of the
teachers struggled to systematically manage post-disaster trauma, and nearly 90% lacked
digital media literacy for emotional support interventions. Following the implementation
of the training, 100% of the participants successfully engaged in mentoring simulations
and digital media production. This hands-on intervention led to a 75% increase in the
teachers' self-reported confidence in providing immediate, appropriate emotional
support, culminating in the collaborative creation of interactive quizzes and short
animations by five teacher teams.

The integration of culturally responsive interventions with theoretical frameworks of
psychosocial resilience proved to be a highly effective outcome of this program. By
shifting educators from intuitive, informal responses to structured, evidence-based
methodologies, the training successfully repositioned teachers as central facilitators of
child resilience. Furthermore, the unanimous agreement among participants regarding
the positive value of incorporating local Toraja cultural elements such as traditional
motifs, characters, and folklore demonstrates that culturally grounded digital media
accelerates emotional closeness. This integration creates a non-threatening, familiar
narrative environment that is essential for effective post-disaster trauma recovery.

Despite the positive outcomes, this community service program has certain
limitations, primarily its localized scope at a single elementary school and the short-term
nature of the initial evaluation. The long-term impact of the formulated follow-up plans on
actual student psychological recovery remains to be quantitatively measured over an
extended period. Future community service initiatives should focus on scaling this
culturally integrated training model to a broader network of schools across disaster-prone
regions. Additionally, subsequent programs could develop more advanced, culturally
tailored digital modules and establish longitudinal monitoring mechanisms to evaluate the
sustained effectiveness of teacher-led psychosocial interventions in mitigating children's
post-disaster trauma.
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